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Crowe New Zealand Audit 
Partnership

Audit and Assurance Service

Level 29, 188 Quay Street
Auckland 1010

C/- Crowe Mail Centre
Private Bag 90106
Invercargill 9840

INDEPENDENT AUDITOR’S REPORT

TO THE READERS OF WESTLAKE GIRL’S HIGH SCHOOL FINANCIAL 
STATEMENTS

FOR THE YEAR ENDED 31 DECEMBER 2021 Tel +64 9 303 4586
Fax +64 9 309 1198

www.crowe.nz

The Auditor-General is the auditor of Westlake Girls High School (the School). The Auditor-General has 
appointed me, Kurt Sherlock, using the staff and resources of Crowe New Zealand Audit Partnership, 
to carry out the audit of the financial statements of the School on his behalf.

Opinion

We have audited the financial statements of the School on pages 2 to 21, that comprise the statement 
of financial position as at 31 December 2021, the statement of comprehensive revenue and expense, 
statement of changes in net assets/equity and statement of cash flows for the year ended on that date, 
and the notes to the financial statements that include accounting policies and other explanatory 
information.

In our opinion the financial statements of the School: 

• present fairly, in all material respects:

its financial position as at 31 December 2021; ando

its financial performance and cash flows for the year then ended; ando

• comply with generally accepted accounting practice in New Zealand in accordance with Public 
Sector – Public Benefit Entity Standards, Reduced Disclosure Regime.

Our audit was completed on 30 May 2022. This is the date at which our opinion is expressed.

The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board 
and our responsibilities relating to the financial statements, we comment on other information, and we 
explain our independence.

Basis for our opinion

We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing (New 
Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our responsibilities 
under those standards are further described in the Responsibilities of the auditor section of our report.

We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards. 

We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for 
our opinion.

The title ‘Partner’ conveys that the person is a senior member within their respective division, and is among the group of persons who hold an
equity interest (shareholder) in its parent entity, Findex Group Limited. The only professional service offering which is conducted by a partnership
is external audit, conducted via the Crowe Australasia external audit division and Unison SMSF Audit. All other professional services offered by
Findex Group Limited are conducted by a privately owned organisation and/or its subsidiaries.
Findex  (Aust)  Pty  Ltd,  trading  as  Crowe  Australasia  is  a  member  of  Crowe  Global,  a  Swiss  verein.  Each  member  firm  of  Crowe  Global  is  a
separate  and independent  legal  entity.  Findex (Aust)  Pty  Ltd  and its  affiliates are not  responsible  or  liable  for  any acts  or  omissions of  Crowe
Global  or  any  other  member  of  Crowe  Global.  Crowe  Global  does  not  render  any  professional  services  and  does  not  have  an  ownership  or
partnership interest in Findex (Aust) Pty Ltd.
Services are provided by Crowe New Zealand Audit Partnership an affiliate of Findex (Aust) Pty Ltd.
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Responsibilities of the Board for the financial statements 

The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand. 

The Board is responsible for such internal control as it determines is necessary to enable it to prepare 
financial statements that are free from material misstatement, whether due to fraud or error. 

In preparing the financial statements, the Board is responsible on behalf of the School for assessing 
the School’s ability to continue as a going concern. The Board is also responsible for disclosing, as 
applicable, matters related to going concern and using the going concern basis of accounting, unless 
there is an intention to close or merge the School, or there is no realistic alternative but to do so.

The Board’s responsibilities, in terms of the requirements of the Education and Training Act 2020, arise 
from section 87 of the Education Act 1989.

Responsibilities of the auditor for the audit of the financial statements 

Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, 
are free from material misstatement, whether due to fraud or error, and to issue an auditor’s report that 
includes our opinion. 

Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement 
when it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise 
from fraud or error. Misstatements are considered material if, individually or in the aggregate, they could 
reasonably be expected to influence the decisions of readers taken on the basis of these financial 
statements.

For the budget information reported in the financial statements, our procedures were limited to checking 
that the information agreed to the School’s approved budget.

We did not evaluate the security and controls over the electronic publication of the financial statements. 

As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also:

• We identify and assess the risks of material misstatement of the financial statements, whether 
due to fraud or error, design and perform audit procedures responsive to those risks, and obtain 
audit evidence that is sufficient and appropriate to provide a basis for our opinion. The risk of 
not detecting a material misstatement resulting from fraud is higher than for one resulting from 
error, as fraud may involve collusion, forgery, intentional omissions, misrepresentations, or the 
override of internal control.

• We obtain an understanding of internal control relevant to the audit in order to design audit
procedures that are appropriate in the circumstances, but not for the purpose of expressing an 
opinion on the effectiveness of the School’s internal control.

• We evaluate the appropriateness of accounting policies used and the reasonableness of 
accounting estimates and related disclosures made by the Board.
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• We conclude on the appropriateness of the use of the going concern basis of accounting by the 
Board and, based on the audit evidence obtained, whether a material uncertainty exists related 
to events or conditions that may cast significant doubt on the School’s ability to continue as a 
going concern. If we conclude that a material uncertainty exists, we are required to draw 
attention in our auditor’s report to the related disclosures in the financial statements or, if such 
disclosures are inadequate, to modify our opinion. Our conclusions are based on the audit 
evidence obtained up to the date of our auditor’s report. However, future events or conditions 
may cause the School to cease to continue as a going concern.

• We evaluate the overall presentation, structure and content of the financial statements, 
including the disclosures, and whether the financial statements represent the underlying 
transactions and events in a manner that achieves fair presentation.

• We assess the risk of material misstatement arising from the school payroll system, which may 
still contain errors. As a result, we carried out procedures to minimise the risk of material errors 
arising from the system that, in our judgement, would likely influence readers’ overall 
understanding of the financial statements.

We communicate with the Board regarding, among other matters, the planned scope and timing of the 
audit and significant audit findings, including any significant deficiencies in internal control that we 
identify during our audit. 

Our responsibilities arises from the Public Audit Act 2001.

Other information

The Board is responsible for the other information. The other information obtained at the date of our 
audit report is the Analysis of Variance Reporting and the Kiwisport Report, but does not include the 
financial statements, and our auditor’s report thereon.

Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon.

In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with the 
financial statements or our knowledge obtained in the audit, or otherwise appears to be materially 
misstated. If, based on our work, we conclude that there is a material misstatement of this other 
information, we are required to report that fact. We have nothing to report in this regard.

Independence

We are independent of the School in accordance with the independence requirements of the Auditor-
General’s Auditing Standards, which incorporate the independence requirements of Professional and 
Ethical Standard 1 International Code of Ethics for Assurance Practitioners issued by the New Zealand 
Auditing and Assurance Standards Board.

Other than the audit, we have no relationship with or interests in the School.

Kurt Sherlock
Crowe New Zealand Audit Partnership
On behalf of the Auditor-General
Auckland, New Zealand
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School Name:  Westlake Girls High School School Number:  0038 

 

 

GOAL 1.  

Inspire, engage and challenge al l  students to achieve their academic potential .  
 

WHAT DID WE DO? WHAT HAPPENED? WHY DID IT  HAPPEN? WHERE TO NEXT? 

Strengthen teacher 

practices: 

• Strengthen the 

school culture of 

high expectations 

and growth 

mindset. 

• Build staff and 

student 

engagement in 

student 

achievement 

data and 

capability in 

KAMAR and 

ASSAY to 

increase 

We provided staff class lists off KAMAR – with all student 
details including ethnicity, language spoken at home and 
continue to develop their capability to use this tool. 
Recording of Y9 names were uploaded to KAMAR so staff 
could check correct pronunciations.  
 
We continued to focus on building relational trust and 
cultural inclusivity in 2021. The centrally funded PLD we 
applied for is centred on local curriculum with a focus on 
Cultural inclusivity, growth mindset and high expectations 
and will be incorporated into our pedagogical 
framework. 
 
PLD throughout the year included: 

• Local Curriculum PLD with Jackie Brown 
(ImpactED)  

• Christine Rubie-Davies on High Expectations 
Teaching 

We did most of these things during the 
year before lockdown commenced. 
 
Our PLD slowed down and became 
more focused on departments and 
their understanding of the new NCEA 
framework and what it means for their 
subject.  This was used to help revisit 
and then build graduate profiles for 
each department  
 
ERO work with Māori students and 
whanau was a direct response to the 
lockdowns and new research 
conducted by ERO 
 

Leadership PLD – targeted at 
middle leaders of large 
departments/or managing large 
numbers of staff.  Working with 3E 
Leader and some internally run 
leadership PLD to complete 
Growth Leadership training. 
 
 
PLD will continue across the school 
both on Wednesday mornings and 
with individual staff.  Current focus 
on Local Curriculum and building 
the middle leaders’ connection to 
the strategic plan and priorities.  
Mainly done though WSL and 
some leadership roles (Pedagogy 
and Curriculum).  This is new this 
year and has been purposely set 
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classroom 

effectiveness. 

 
 

• Start of PLD sessions a Te Reo teacher led the 
staff in classroom Te Reo learning and opened 
each session for us.   

(PLD SCHEDULE). 
 
 
We were involved in ERO’s review of COVID and 
collected student voice during the year. As such, we did 
not survey our students specifically as planned. 
 
Māori students ERO – success of Māori as Māori (LINK TO 
DOC) 
 
Worked with ERO to make engagement with data an area 
of evaluation focus and part of our review.  Areas 
identified are engagement with data and prompt entry 
into the database systems to be proactive in supporting 
student achievement. EVALUATION GOALS DOC 
 
UEG grades – developing confidence in teaching staff 
making OTJs 
 

up to allow this group to engage 
with the school priorities as well as 
lead in their own spaces.  They are 
working collectively as a team and 
will offer PLD learning 
opportunities for staff based on 
their inquiry focus. 
 
 
Going forward we have tried to put 
things in place to enhance 
connections to the school and their 
own personal identity (Y9 Te Reo 
students taking Te Reo first 
semester)  
 
We aim to work on moving staff 
from data analysis happening at 
leadership level for reporting to 
the BOT to teachers actively 
engaged in analysing their data 
and using it in their planning and 
teaching.  Moving from “we 
reckon” to “we know” and having 
the evidence to prove this. 
 
 
 
 
 
  
 
 

Know our students: 

• Develop an 

inclusive school 

environment 

where all 

students feel safe 

and confident to 

be themselves. 

(Evidence in appraisal 
conversations, in 
teaching and learning 
programmes, student 
feedback and student 
well-being survey) 

 

https://docs.google.com/document/d/16KJ54WmBXFI6hgK6ARCNP0bqSKFfZsWo1wXiZ_4lNlA/edit?usp=sharing
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ACADEMIC TARGETS  

Māori and Pasifika 
Performance 

 

• Level 1,2+3 + UE 

Pass rates within 

5% of the overall 

school rate 

 
 
 
 
 
 

National Decile 8-10 WGHS 
 
As a whole despite lockdown, we 
have maintained a high level of 
success in our results across all three 
year levels, especially compared to 
the National and Decile 8-10 schools. 
 
Areas where we have identified issues 
that impacted us meeting our targets 
are as follows: 
 
Due to lockdown, Level 1 students 
were not prepared for NCEA in the 
same way as usual and this is 
noticeable in our results.  Students did 
not have the experience of sitting 
school exams, nor the time to revise 
thoroughly in class prior to NCEA 
exams.  The focus more on making 
sure students had UEG grades 
entered.  
 
Level 1 was not a strategic priority as 
we know those who do not achieve 
Level 1 will gain it in Level 2.  This is 
also an area that we are investigating 
‘where to next’ in terms of the NCEA 
Review and what that means for us at 
WGHS.  
 
Level 2 Māori (34) students 
maintained their pass rate from Level 

 
Continue with the Māori and 
Pasifika mentoring programme in a 
slightly modified form.  Based on 
whanau and student feedback, the 
focus will be more holistic rather 
than just academic. 
 
Maintain focus on maintaining and 
increasing Māori and Pasifika 
success as identified by ERO in the 
ERO Evaluation documents. 
 
Continue tracking students and 
regularly updating them on their 
successes and targets as well as 
discussions about pathways post 
school.  
 
UE – makes sure we continue to 
check courses of students and 
discuss pathways with them so they 
know their options for the future 
and what they need to do if they 
are in UE approved courses.  
 
 
 
 

Level 1: 
 
Māori:56.5% 
Pasifika:61% 

Level 1: 
 
Māori:67.9% 
Pasifika:67.3% 
 

Level 1: Targets 
not met 
Whole School 
Provisional: 
89.2% 
Māori: 79.4% 
Pasifika: 70% 
 

Level 2: 
 
Māori:67.5% 
Pasifika:70.6% 

Level 2: 
 
Māori:81.3% 
Pasifika:80.2% 
 

Level 2: Targets 
met 
Whole School 
Provisional: 
96.4% 
Maori: 97% 
Pasifika: 96% 
 

Level 3: 
 
Māori:57.8% 
Pasifika:64.5% 

Level 3: 
 
Māori:73.7% 
Pasifika:70.8% 
 

Level 3: Targets 
not met 
Whole School 
Provisional: 
92.6% 
Maori: 85.7% 
Pasifika: 80% 
 

UE: 
 
Māori:30.9% 
Pasifika:31.9% 

UE: 
 
Māori:54.6% 
Pasifika:46.7% 
 

UE: Targets not 
met 
Whole School 
Provisional: 
85% 
Māori: 77.1% 
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Pasifika: 45% 1 in 2020 (91.3%) 
Pasifika (20) students improved from 
91.3% in 2020 in Level 1 
 
Level 3 Māori students (34) - Level 1 
88.3% Level 2 90.5% and then 
dropped in Level 3 to 85.7%  
Pasifika students (14) – Level 1 66.7%, 
Level 2 96% and then dropped in 
Level 3 to 80% 
To note: 
Māori – one student equates to 2.94% 
Pasifika – one student equates to 7.14% 

 
University Entrance  
Y13 Māori students (total 34) – 8 did 
not attain UE. 

• 2 students were identified at 
the start of the year as not 
being as not being able to 
earn UE due to course 
selection 

• 2 students were identified as 
not having passed enough 
internals at midyear to earn 
UE 

• 2 students did not return to 
school post lockdown to 
complete UEGs or NCEA 
exams 

• 1 student was identified as 
being at risk prior to NCEA 
exams commencing and was 
contacted to offer guidance 
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on what was required to 
achieve 

• Max predicted pass rate 
midyear was 82.4% 

 
Y13 Pasifika Students (14) – 9 did not 
attain UE. 

• 3 students were identified at 
the start of the year as not 
being as not being able to 
earn UE due to course 
selection 

• 3 students were identified as 
not having passed enough 
internals at midyear to earn 
UE 

• 3 students were identified as 
being at risk prior to NCEA 
exams commencing and were 
contacted to offer guidance 
on what was required to 
achieve 

• Max predicted pass rate 
midyear was 57% 

 

Whole School Results 

 

NCEA Level 1 PASS RATE 

- 95% 

 

National Decile 8-10 WGHS 
Midyear data showed we were 
tracking on target for students in 
Levels 2 and 3 to meet the target and 
just under at Level 1. We had good 
systems in place for monitoring 
students and despite challenges, we 

We recognise the students in Level 
2 this year that out of the 36 
students who still do not have 
Level 1, 11 students have an 
attendance rate of ranging from 
0%-59%.  This will be challenging 

Level 1: 

70.7% 

Level 1: 

76.6% 

Level 1: 

Target not met -  
89.2% 
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NCEA Level 2 PASS RATE 

- 95% 

 

NCEA Level 3 PASS RATE 

- 95% 

Level 2: 

79.2% 

Level 2: 

88.3% 

Level 2:  

Target met - 
96.1% 

have still obtained pleasing results 
that surpass both the National and 
Decile 8-10 averages.  

 

Due to lockdown, Level 1 students 
were not prepared for NCEA in the 
same way as usual and this is 
noticeable in our results. The cohort at 
Level 1 had struggled in Y10 (2020) 
post lockdown. In 2021, 6 students 
attended Northern Health School (5 
did not achieve Level 1), 13 students 
were on reduced timetables (4 did not 
achieve Level 1) 

 

Level 2 had a successful year.  The 
cohort adapted well post lockdown of 
2020.  In their second year of NCEA, 
most had Level 1 and did not have to 
worry about the perceived stress of 
Level 3 results and UE.  They received 
regular updates from the DP Year 
Level lead via assemblies, Google 
classroom and form class talks.  They 
were well supported and achieved 
well as a result.  

 

Level 3 was tracking right on target at 
mid-year (94.70% predicted) 

for us to monitor/track/support 
them.  We need to contact these 
students and their parents and 
decide on the most appropriate 
pathway.  

 

Keep tracking students and 
mentoring those who need it.  
Make sure NCEA assemblies are 
available online and when allowed 
in person so student understands 
the requirements 

 

Run school exams so student have 
the ability to practise in exam 
conditions 

As part of our ERO evaluation 
focus, staff will be asked to enter 
predictive grades each term to 
help with OTJ and UEGs.  Look at 
different ways of communicating 
with staff so the message about 
collecting evidence is clear and 
cannot be misconstrued. 

 

Level 3: 

73.3% 

Level 3: 

84.9% 

 

Level 3:  

Target not met -   
92.6% 
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Second year of COVID interruptions 
led to: 

• Reduced/lack of mentoring in 
T3 and 4 

• Lack of engagement 

• Attendance concerns post 
lockdown (4 officially left 
school, however attendance 
dropped to below 30% after 
school reopened in Term 4 
before NCEA examinations) 

• Absences from UEGs and 
Exams 

 

Size of Y13 cohort 2020 (389) vs 2021 
(459)  

 

Why was it worse?  

Lockdown was later in the year, weekly 
uncertainties about what was 
happening, length of time overall 
created angst that wasn’t there in 
lockdowns of 2020. Incredibly difficult 
for staff to manage – being onsite, not 
understanding the requirements of 
UEG grades (changing weekly) affected 
ability to communicate with clarity to 
students. Some staff did not 
understand that UEGs were an NZQA 
requirement not a school requirement.  
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An unforeseeable implication was that 
due to conflicting messages from the 
PPTA and the MOE, we had a large 
number of teaching staff absent due to 
anxiety in Term 4 – students didn’t see 
teacher at school so went back to 
online learning and did not return. 

 

 

Why did they do well?  

Multiple opportunities to perform 
which is helpful for achievement but 
also stressful to fit in. As a result, it was 
unnecessary to worry about exams 
(range of about 50% attendance).  For 
Y13 students who were capable, they 
did well anyway but if a student 
struggled or had lacked 
engagement/motivation online, it was 
harder to achieve 

 

UE PASSRATE – 90% National:  
56% 

Decile 8-10: 
74.3%  

Target not met: 
85% 

 

Ambitious goal (prior had been 85% 
target) - our UE stretch target was 
always going to be a challenge as there 
were 14 students who could not attain 
UE to begin with due to course 
selection (we did not have this 
information when setting our goal) and 
then another 10 who during the year 
were on reduced loads or had failed 
too many internals before exams 

Ongoing from last year: 
Continue effective 14 credit 
tracking and the resulting 
proactive support for students. 
 
Continue to raise HOD awareness 
of the impact of course structures 
on student’s ability to achieve and 
ensure the necessary changes are 
made 



 
 

Ministry of Education | Analysis of Variance Reporting 

 

began. (Pastoral concerns resulted in 
changes to courses and students no 
longer being able to achieve end goal). 
Our midyear tracking had the cohort at 
89.2% UE pass rate. 
 
16 leavers throughout the year count 
towards our statistics.  
4 students did not get UE because 
they were missing UE literacy credits 
but they had 12 credits in three 
subjects. They have all been offered 
opportunities to gain these credits via 
Summer School – 2 of them chose to 
take up this opportunity. 
 

 
UE – makes sure we continue to 
check courses of students and 
discuss pathways with them so they 
know their options for the future 
and what they need to do if they 
are in UE approved courses.  
 

 

Increase course 

Excellence endorsements 

in department identified 

courses (Level 1, 2 and 3) 

 

 LINK TO TABLE HERE  

Majority of courses have increased 
Excellence endorsements, particularly 
at Level 1  

Increases in 13ARTH, 13BIOL and 
13FTEC significant  

Level 2 Mathematics courses have 
already been identified as areas for 
change by new HOF 

Continue to have departments set 
goals and intentionally work on 
lifting achievement in chosen 
courses (for Excellence 
endorsements) 

SCHOLARSHIP  

 

• Target:101 

• Scholarship 

entries above the 

National average 

Total number 66 including 4 Outstanding Scholarships 

 
Decrease from 2020 (73) 
 
High number of entries for scholarship (up from 2019 
and 2020) 
 

More students entered scholarship 
than previous years.  This was because 
of individual invites based on 
endorsement in subjects the previous 
year as well as encouragement via 
assemblies and google classroom 
notes. 

More focus on staff working across 
areas in scholarship 

Encouragement to attend 
examinations needed – linked to 
growth mindset and safe risk 
taking for students. 
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• Higher student 

attendance at 

Scholarship 

exams 

 

Attendance was at only 51% of entries 
Scholarship coordinator continued to 
support teachers and students. This 
was her second year of this. This staff 
member coordinated the students 
through lockdowns and ran a separate 
Google Classroom across subjects with 
challenging tasks and was responsible 
for monitoring and guiding them 
throughout the year. 

Reinstate breakfasts, guest 
speakers and workshops for 
students 

Reinstate discussions and 
meetings for staff 

 

 

 

GOAL 2 .  

PERSONAL GROWTH. Enhance the development of  personal strengths, character ist ics and leadership capabil i ty in al l  our 
students.  

WHAT DID WE DO? WHAT HAPPENED? WHY DID IT  HAPPEN? WHERE TO NEXT? 

Developing strengths: 

• Build students 
awareness of their 
strengths, 
character traits and 
interests 

• Career pathways 

that are clear for 

students, whanau 

and staff 

Students had a pathway even if they did 
not have UE. 

Samoan was offered as an external for 
two students who opted into it – one with 
double E and the other A and M 

Korean internals were offered to native 
speakers  

Careers activities held this year: 

• Tertiary night went ahead 

We managed to do most of these 
activities as scheduled, either in person 
or online if there were COVID restrictions 

 

 

 

 

 

Continue to offer languages for native speakers 
that we don’t offer the teaching for (Samoan, 
Tongan, Korean).  Could offer support with our 
parent community? 

Te Reo – all Māori students in Y9 are in semester 
one with the option to continue for semester 
two if they choose.  For cultural identity and 
language reasons. 

WSL – SNG’s Business Academy, Awhi project 
and Uniform Shop  
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• Curriculum 

pathways and 

courses that give 

all our students the 

best opportunity to 

follow their 

interests, develop 

their strengths and 

reach their 

potential.  

 

Growing leadership: 
• Explore the 

development of 
key competencies 
and personal 
leadership skills 

• Provide 
opportunity for 
those who wish to 
extend their 
leadership skills 

• Women in Trades 

• North Shore expo (before 
lockdown) 

• Course counselling here in 
person and online 

• Uni course planning online 

• Career bites continued up until 
lockdown (well attended) 

Started PLD with Jackie Brown – some 
went online during lockdown.  Focused 
on Local Curriculum, growth mindset and 
NCEA  

 

This was once again interrupted  

Extra-curricular opportunities were 
offered and went ahead when possible  

 

Students got creative online while in 
lockdown – Prefects led online, Te Reo 
classes/activities led by seniors online, 
Cultural Week online. Te Wiki o Te Reo 
activities held online 

Students had opportunities to coach 
younger teams, organising groups 

Chinese week Blog created 

Students still led in assemblies as usual.  

 

 

 

 

 

 

 

 

 

 

Prefect leadership programme began as 
normal, and the intent was to extend.  It 
went well and the project went ahead. 

 

Activities were held where possible and 
those that were able to continue online 
did.  

Tertiary night online (Red) so we can still run it 
early in the year. 

PLD ongoing – focused on Local Curriculum 
and NCEA Review  

 

 

 

 

 

 

Challenges ahead – Events are restrictions due 
to traffic light system. Vaccine passports for 
events likely to be required.  

 

Live streaming events from the Events Centre 
rostering on classes to sit socially distanced in 
rows to keep numbers under 100 for 
assemblies.  
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GOAL 3:  

HAUORA. Physica l  Health & Menta l Wel lbeing Build v i ta l ,  res i l ient  young women to lead act ive and product ive l ives  

WHAT DID WE DO? WHAT HAPPENED? WHY DID IT  HAPPEN? WHERE TO NEXT? 

Positive messaging: 

• Messaging to 

promote self-belief 

Research project could not happen Lockdown – covid related  Will occur this year – Trial programme 4 student 
sessions will be about gathering information 
and managing anxiety.  Teacher involvement 
will include – what are they feeling and how can 
our language help students with the way we 
communicate with them 

Meant to run in Term 1 and 2 

Practices to support 

student wellbeing: 

• Continue to 

promote the 

benefits of physical 

activity  

• Consider student 

wellbeing in all 

decisions related 

to curriculum, 

assessment + 

school systems -

evidence in 

meeting minutes 

Many activities (JBE) for students who did 
not participate in sports.  Encouragement 
to have a go. 

 

 

 

Movement of internals to meet the needs 
of students and adapting to online 
learning during lockdown 

 

Adapting to teaching and learning online 
to meet the needs of students  

 

Removal of school exams – junior and 
seniors  

Data available here  

 

 

 

 

Assessment calendar adapted 

  

Due to lockdown, it was difficult to 
continue with internal assessments. Some 
assessments were swapped for ones that 
were more easily completed at home  

 

 

Consolidating work done already – look at what 
was popular and what wasn’t, then offering 
what the student indicated they wanted.   

House tabloid sports will take place Term 1 and 
are open to all students (our focus is on what 
we can do at school open to all and not vaccine 
pass related) 

 

Adapted Assessment calendar this year too. 
TICS and HODs have had the chance to adapt 
programmes to meet the needs of students 
(looking at what has worked and what has not) 
and prepare in case of periods of absences. 

 

 

 

https://docs.google.com/document/d/1R9s8qV2iGQMfIQzWJzDSoFNxgTQFAo0WbNFfqi_wJPw/edit?usp=sharing
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We continued with Pulse App.  We 
increased the numbers of students who 
signed on.  However the number of 
students using it was low.  We added for 
staff and had a small group of regular 
users.  

 

 

We removed senior school exams and 
junior exams to meet the needs of our 
students.  Junior engagement during 
Term 4 prior to return to school waned.  
Our focus became more about 
connecting and building relationships to 
help ease students back into school life 
and the classroom in person.  Teachers 
were still able to formatively assess 
students in small chunks and address 
gaps which presented after a long time 
of online learning. 

Senior exams were replaced with UEGs 
which followed NZQA guidelines on how 
to do this. 

Positive parent feedback about no senior 
exams. 

 

Regular use low despite high numbers of 
registration.  Because of lockdown we 
used a student of concerns sheet instead.  
VKT provided information on concerns 
per term.  Our data has shown in school 
vs out of school 15% of students at any 
one time for multiple reasons – mental 
health, home life, behaviour, attendance, 
lack of engagement.  Sought feedback 
from students re pulse app – small 
number loved it (low response) they were 
already seeing counsellors.  

 

 

 

 

 

 

 

 

 

 

 

 

 

Not continuing to use Pulse App. The cost was 
prohibitive for the low number of users and 
useful connections made. 

Design our own google form and send it out to 
students a couple of time per term to get 
snapshots of how they are feeling. 
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Planning for next year:  

The Board of Trustees will be supporting the school by way of allocating funding for PD and resourcing any extra hours of staffing required to help meet our targets. The 

BOT also funds Mentoring (Māori, Pasifika and Academic), extra time allowance for HOFs so they can lead their departments in these areas, teacher aid assistance for 

students with learning needs and staff release/time allowance for staff to work with students who are not coping in a full school environment.  

All of these extra supports help us focus on fulfilling the school’s strategic priorities and targets.  
 

 



Kiwisport Report 

 

Kiwisport is a Government funding initiative to support students’ participation in organised sport. In 
2021 the school received a total of Kiwisport funding of $54,205.04 (excluding GST). Westlake Girls 

High School has a tradition of huge participation in sport. 

 

The funding was spent on salaries for Sports staff to support Kiwisport initiatives. 

 

 


